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Findings for Higher Education, 
work with young people and 
research
A Brief Agenda
1.Our conceptual framework: equalities literacy
2.Findings for Higher education / schools and wider services for young 
people
3.Findings for future research
4.Suggestions on how to achieve change
Our conceptual framework – equalities 
literacy
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Co-created findings and implications
for higher education, schools and 
wider services for young people
• 1.Support professionals
• 2.Student-centred
• 3.Relational
• 4.Radical pedagogy
• 5.Governance
Theme 1: Support Professionals
• Make sure teachers / practitioners have time for:
• •talking about teaching and learning
• •reflection on practice
• •bringing theory to practice and vice versa
• •Make teaching / other professions sustainable
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Theme 2: Make environments student-
centred
• A meaningful and relevant 
teaching and learning 
environment – co created
• Matched to the strengths and 
needs of pupils / students / young 
people
• Grounded in pupils / students / 
young people’s passions and 
interests
• Flexible to pupils / students / 
young people’s changing needs
Photo: Diku/Bjørn Harry Schønhaug
Theme 3: A relational approach
• Create wide and rich support 
networks
• Improve the value and quality of 
relationships
• Give time for pupils / students / 
young people to be themselves and 
to talk
• Allow teachers / practitioners to be 
‘human’
• Treat all people with equal respect 
through equitable practice
• Enable individuality and collectivity
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Theme 4: Radical pedagogy
• Practical, experiential, informal
• Culturally sensitive and relevant
• Balance social and academic needs with 
opportunities for play and mixing
• Appropriate levels of support
• Equitable practice
• Tackle inequality, oppression, marginalisation 
explicitly
• Provide time for critical exploration of the 
world
• Promote questioning and challenge
• Appropriate skilled use of technology
• Fun!
Theme 5: Governance
• Reduce new public management and control and increase 
professionalism
• Decrease focus on statistics and evidence based practice and increase 
qualitative and practice based evidence paradigms
• Increase funding for resources and research with students
• Re-dress the site of blame to consider organisational aspects, not 
‘what is wrong with the young person / student’
• Pursue / sue people who use education / youth for their own goals
Co-created findings and implications for 
research
• Increase co-research / participative research
• Increase use of indirect approach across services
• Use the EQL framework to inform research
• ESL / drop outs are not homogenous – beware 
marginalization and fetishizing through research
• ESL / drop out intertwined with numerous other 
social issues – cannot be treated as a ‘simple’ 
phenomenon
• We must ensure our research leads to social 
change, otherwise we have wasted our 
informants time…..
“There is power in this collective, how can we 
achieve social change?”
Micro – ourselves, our organisations
• Give young people a voice
• Change our own practice and organisations
• Take the findings back to schools/where we work 
to make local changes
• Target local areas of need
• Stimulate local research and action groups
Meso – our local area or profession
• Talk with and inspire parents and 
teachers
• We can share our report with the 
heads of schools and local politicians
• Publish in newspapers, social media 
and magazines to make accessible
• Push our journal out to our colleagues 
and pedagogics
• Work with community leaders
Macro – national and international influence
• Petition and lobby to change national policy
• The MaCE results has been encouraged to apply for EU K3 to make 
policy change
• Become a politician!
References
• bell hooks (1994). Teaching to Transgress: Education as the practice of freedom. London: Routledge.
• Bauman, Z. (1989). Legislators and Interpreters. XXX
• Blackman, S., Rogers, R. (2017). Youth Marginality in Britain. Bristol: Polity Press.
• Boal, A. (1970). Theatre of the Oppressed. New York: Routledge.
• Bourdieu, P. (1999). Outline of a Theory of Practice. Cambridge: Cambridge University Press.
• Bourdieu, P. (2003). Participant Objectification. Lecture at Colege du France.
• Bronfenbrenner, U. (1979). The Ecology of Human Development: Experiments by Nature and Design. Cambridge, MA: Harvard 
University Press.
• Brown, B. (2010). Gifts of Imperfection. XXX
• Butler, J. (2004). Precarious Life: The Powers of Mourning and Violence. London: Verso.
• Collins, P. (2015). Intersectionality’s Definitional Dilemma, Annual Review of Sociology. 41: 1–20.
• Cote, J., Levine, C. (2002). Identity Formation, Agency, and Culture. London: Psychology Press.
• Dorling, D. (2010). Injustice – why social inequality persists. Bristol: Policy Press.
• Freire, P. (1970). Pedagogy of the Oppressed. London: Penguin.
• Freire, P. 1974). Education for Critical Consciousness. London: Continuum.
• Foucault, M (1978). Governmentality, Translated by R. Hurley, in J. Faubion (ed) ‘Power’ Essential Works of Foucault 1954-1984 
Volume 3. London: Penguin, 201-222.
• Foucault, M. (1982). The Subject and Power, Translated by R. Hurley, in J. Faubion (ed) ‘Power’ Essential Works of Foucault 1954-
1984 Volume 3. London: Penguin, 326-348.
• Fraser, N. (2009). Scales of justice: reimagining political space in a globalizing world. New York: Columbia University Press.
• Furedi, F. (2005). Politics of Fear. London: Continuum.
• Giroux, H. (2011). On Critical Pedagogy. New York: Bloomsbury.
• Gramsci, A. (1971). Selections from the Prison Notebooks of Antonio Gramsci. New York: International Publishers.
• Habermas, J. 1987. The Theory of Communicative Action, Volume II, Lifeworld and System: A critique of Functionalist Reason, 
trans. by Thomas McCarthy. Boston: Beacon Press.
• Hart, R. (1992). Children’s Participation: From tokenism to citizenship. UNICEF.
• Hart, R. (1997). Children’s Participation: The theory and practice of involving young citizens in community development and 
environmental care. UNICEF.
• Heffernan, M. (2012). Wilful Blindness and Why we Ignore the Obvious at our Peril. London: Simon and Schuster.
• Hegel, G. W. G. Phenomenology of the Spirit. Trans. A. V. Miller. Oxford: Clarendon Press, 1977 [1807].
• Illich, I. (1971). Deschooling Society. Xxx
• Jefferies, L. (2011). Understanding Agency: Social welfare and change. Bristol: Polity Press.
• Jones, O. (2015). The Establishment and how they get away with it. London: Penguin.
• Lacan, J. 1988. The Seminar of Jacques Lacan, Book 2: The ego in Freud's theory and in the technique of psychoanalysis, 1954-1955. 
New York: W.W. Norton.
• Lawler, S. (2008). Identity: Sociological Perspectives. Cambridge: Polity Press.
• Le Grand, J. (2008). Motivation, Agency and Public Policy. Oxford: Oxford University Press.
• Ledwith, M. (2005). Community Development. Bristol: Policy Press.
• Ledwith, M. (2016). Community Development in Action. Putting Friere into Practice. Bristol: Policy Press.
• Lévi-Strauss, C. 1955/1992. Tristes tropiques. Harmondsworth: Penguin.
• Lorey, I. (2015). State of Insecurity: Government of the Precarious. Trans. Derieg, A. London: Verso.
• Maynard, L., Stuart, K., (2018). Promoting the Wellbeing of Young People through Empowerment and Agency: A Critical 
Perspective. London: Routledge.
• Mullender, A., Ward, D., Fleming, J. (2013). Empowerment in Action. Basingstoke: Palgrave Macmillan.
• Nussbaum, M. (2004). Hiding from Humanity: disgust, Shame and the Law. Princeton NJ: Princeton University Press.
• Said, E. W. (1994). Culture and imperialism. London: Chatto and Windus.
• Stuart et al., (2019) An equalities literacy for practitioners working with children and young people through action research, 
Educaitonal Action Research, https://www.tandfonline.com/doi/full/10.1080/09650792.2019.1593870
• Thompson, N. (1997) Anti-discriminatory Practice (2nd Ed), Basingstoke: Macmillan.
• Treseder, P. (1997). Empowering children and young people: Training Manual. London: Save the Children.
• Tyler, I. (2013). Social Abjection and Resistance in Neoliberal Britain: Revolting Subjects. London: Zed Books.
• Wearing, B. (1998). Leisure and Feminist Theory. London: Sage.
• White, M. (2007). Maps of Narrative Practice. New York: Norton.
• Wilkinson, R., Pickett, K. (2010). The Spirit Level – Why equality is better for everyone. London: Penguin.
